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Abstract  Evaluation is becoming a necessary part of nursing education. Educators rely on evaluation in order to 
measure the quality of their teaching and to identify areas where improvement is needed in nursing education. The 
current study aims at determining nursing students' perspectives regarding their course content and teaching 
methodology. In addition, some suggestions for improvement of nursing curricula were obtained from the students. 
Mixed methods using concurrent triangulation design were used. Eleven theoretical nursing courses in the first 
semester of the academic year 2013/2014 were subjected to evaluation by students in which they were enrolled. The 
instrument used in the study was designed by the researchers; its validity and reliability were assured. Results 
indicated that content of courses and teaching methods were clear, comprehensive and well organized. Online 
materials and well prepared and organized instructors who use class time effectively were emphasized. On the 
contrary, a noisy environment was the most frequent aspect which negatively affected students' learning process. 
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1. Introduction 
Evaluation is becoming a necessary part of nursing 

education. Many educationalists view evaluation as a 
mean of justifying their actions, a way of initiating self-
assessment and developing personal evaluation techniques 
which are prerequisites for increasing self-confidence and 
personal growth on the part of faculty. Educators rely on 
evaluation in order to measure the quality of their teaching 
and to identify areas where improvement is needed in 
nursing education. In addition, evaluation of educational 
programs provides data on positive and negative aspects 
of these programs and supports learning experiences that 
have positive effects on students’ growth and development 
[1]. 

Aims of curriculum evaluation may include program 
validation, curriculum improvement, meeting objectives, 
evaluation of innovation, and understanding the 
curriculum in whole or in part. Nursing education in 
Jordan has been developed over a relatively short period 
of time. Recently, the status of nursing is improving in 
Jordan as the number of students graduating from nursing 
programs is increasing. In addition, there is an emphasis 
on adopting new and more advanced roles for nurses in 
the future which require nurses to be well educated and 
trained [2]. This signifies a need for evaluation of quality 
of teaching in nursing education [3]. Moreover, some 
researchers found discrepancies in nursing textbooks and 
recommended that these textbooks need to be more 

consistent with more simplification of the ambiguous 
terms [4]. Therefore, the current study aims to determine 
students' perspectives related to content in nursing courses 
and teaching methodology. In addition, some suggestions 
for improvement of nursing curricula were obtained from 
the students. 

Teaching methodology and students' characteristics 
were reported to be important determinants of success in 
nursing curricula [5]. In addition, curriculum design and 
instructor characteristics play an important role in forming 
students’ attitudes towards nursing [6]. Moreover, the use 
of technology such as online materials and Web-enhanced 
learning opportunities incorporating online activities and 
content such as quizzes, videos, and virtual laboratories 
are reported to be highly effective from students’ 
viewpoints [7]. 

2. Methods 
Curriculum evaluation can be undertaken from a variety 

of perspectives and using a range of methods. In the early 
years of educational evaluation, the dominant approach 
was quantitative and borrowed its procedures from the 
scientific method of physical and biological sciences using 
experimentation. However, a combination of 
methodologies is recently considered  an ideal approach to 
strengthen a study design in program evaluation [8]. 
Therefore, mixed methods research design was used in the 
current study. 
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The evaluation framework utilized in this study was 
influenced by the work of a group of researchers who 
evaluated an online education program from the 
perspectives of new graduate nurses and includes five 
factors: course structure, course materials, technology, 
support services and assessment [9]. These five factors 
were the basis for the development of an instrument for 
data collection by the researchers in the current study. 

Data were collected after official permission was 
approved from the Institutional Review Board of the 
university in which the study was conducted. 
Confidentiality and anonymity were granted for all study 
participants. Students' were informed that participation 
refusal would not negatively affect them in any way. 

Mixed methods using concurrent triangulation design 
[10] were implemented to describe students' perspectives 
about content in nursing courses and teaching 
methodologies as well as suggestions for improvements. 

Data were collected from Jordanian nursing students at 
the baccalaureate degree level during the first semester of 
the academic year 2013/2014 in one of the faculties of 
nursing in a private university in Jordan. All students who 
were enrolled in the eleven theoretical nursing courses and 
who agreed to participate in the study constituted the 
study sample. Prior to data collection, a brief explanation 
of the study was conducted to the participants. 

An instrument was designed by the researchers which 
was influenced by the work of [9]. The instrument 
consists of three major parts; The first part consists of 9 
questions concerning course content; the second part 
consists of 13 questions concerning teaching 
methodologies and teaching aids used in the course. The 
last part consists of three open ended questions concerning 
students' perspectives related to teaching methods that 
enhanced their understanding of the course, aspects of the 
course that impeded their understanding, and their 
suggestions for improvements. The instrument has a five-
point Likert scale ranging from (1) strongly disagrees to (5) 
strongly agree. The scoring system of the instrument was 
calculated as follows: (1-2.33) was considered weak; 
(2.34-3.67) was considered moderate; and (3.68-5) was 
considered strong agreement. Reliability of the instrument 
was established using the Cronbach Alpha equation. The 
results of the Cronbach Alpha were: (0.83) for the whole 
instrument; (0.90) for the 9 items related to course content; 
(0.96) for the 13 items related to teaching methods; and 
(0.72) for the three open ended questions. Content validity 
of the instrument was assured by five experts in nursing 
education and curriculum evaluation. Guttman Split-half 
was used to test the stability of the responses. 

For analysis purposes; quantitative data were coded and 
entered utilizing Statistical Package for Social Sciences 
(SPSS) version 18. In order to determine students' 

perspectives related to content of nursing courses, 
teaching methodology, and suggestions for improvement, 
quantitative data analysis utilized descriptive statistics 
such as mean and standard deviation were used. In 
addition, one-way ANOVA test was conducted to examine 
the differences between the means of students' responses 
about the questions related to the course content and 
instructors. Additionally, open ended questions 
(qualitative data) were read many times and themes were 
extracted. Finally, results of quantitative data were 
compared with qualitative data results to confirm the 
outcomes. 

3. Results and Discussion 
The current study explored students’ perspectives 

related to nursing course content, teaching methodology, 
and suggestions for improvement. In order to obtain 
students' perspectives in evaluation of courses within a 
curriculum, both qualitative and quantitative data were 
gathered. The results of quantitative and qualitative data 
are presented and compared. 

3.1. Results of Quantitative Data 

3.1.1. Students' Perspectives about Course Content 
As indicated in Table 1, students' perspectives 

regarding course content were strongly positive (M =4.21, 
SD = 0.68). This suggests that students have a clear vision 
of course content. A similar result was supported by many 
researchers who reported that nursing students have 
positive attitudes toward the content of nursing curricula 
[5,11,12,13]. 

Additionally, the results indicated that online materials 
were clear, comprehensive, and presented in a logical way 
with a mean score (M =4.31, SD = 0.89). This result was 
supported by [7] who examined graduating baccalaureate 
nursing students’ perceptions of online educational 
approaches by incorporating online activities and content 
such as quizzes, videos, and virtual laboratories. The 
quality and usefulness of the online educational materials 
were rated fair to above average. However, reference [7] 
reported that satisfaction with online educational materials 
was associated with the level of information technology 
(IT) skills and perceived quality and usefulness of the 
internet materials. Moreover, reference [14] explored 
undergraduate nursing student feedback using qualitative 
and quantitative methods regarding course content and 
found that the online assessment item was one of the most 
positive aspects in the course. 

Table 1. Means and Standard Deviations of Questions About Course Content 
Questions Related to the Course Content- Part One Mean SD F P-value 

1. Online materials are clear, comprehensive, and presented in a logical way. 4.31 0.89   
2. The course encourages me to be more knowledgeable and enhances my critical thinking. 4.29 0.90   

3. The course is well organized and structured. 4.27 0.84   
4. Course assignments meet the course objectives. 4.25 0.84   

5. Exams reflect course content. 4.23 0.93   
6. Assignments enhance better understanding of course content. 4.20 0.86   

7. Grading system is clear and fair. 4.18 0.91   
8. Students' responsibilities are clear in the course. 4.16 0.94   

9. The course provides opportunities to learn from others. 3.98 1.01   
All questions 4.21 0.68 13.06 0.000** 
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In addition, when students were asked if “the course 
provides opportunities to learn from others”, they 
demonstrated strong agreement (M =3.98, SD = 1.01). 
This result had the lowest mean score among all questions 
related to course content. This result is inconsistent with 
[14] who explored undergraduate nursing student 
feedback about learning from others’ experiences and 
found that group work and class room interaction were 
among the most positive aspects of the course. However, 
the researchers in the current study expected this result 
because the study sample was mainly made up of bridging 
students (students who had associate degrees in nursing 
and studying to get the baccalaureate degree in nursing). 
Most of bridging students working in a hospital and some 
of them come to class or clinical experiences after 
working the night shift in a hospital. They reported feeling 
tired from working and studying at the same time. In 
addition, they have a good clinical experience in hospitals 
and do not need to learn by sharing others. On the other 
hand, the regular students (students who are getting the 
baccalaureate degree in nursing after a high school degree) 
reported that they considered the experiences of bridging 
students’ insignificant and they would interrupt the class 
when bridging students expressed their experiences. They 
may prefer to read from their textbook which is 
considered their official way of learning. Therefore, 
students considered class discussion and participation as 
noisy teaching-learning environment because they are a 
heterogeneous group. 

3.1.2. Students’ perspectives about the Instructor 
Table 2 demonstrated that students' perspectives about 

instructors' teaching methods were strongly positive 
(n=231, M =4.03, SD = 0.91). This result indicates a high 
agreement among all students about the instructors’ 
methods of teaching. 

The highest mean score (M =4.13, SD = 0.91) was for 
“the instructor is well prepared, organized, and uses class 

time effectively”. While “the instructor makes difficult 
materials understandable” had the lowest mean score (M 
=3.74, SD = 1.23) among all questions. In the same 
context, reference [14] explored undergraduate nursing 
student feedback using qualitative and quantitative 
feedback and found that the teaching staff was one of the 
most positive aspects of the course. These results were 
very valuable because students who perceived their 
instructors as more credible were reported to be more 
knowledgeable about their courses [6]. 

3.2. Results of Qualitative Data 
The qualitative data demonstrated that the most 

frequently positive aspects enhanced the teaching-learning 
process reported by students were the use of online 
materials and class participation. The least negative aspect 
affected the teaching-learning process reported by students 
was unavailability of handouts. The data indicated that 
handouts are an important part of course materials. While 
they may be available online, it is also important for 
students to have the actual materials in hand [12,13,15]. 
Additionally, the majority of students are working and 
may lack the time to go to the library or make internet 
searches. The qualitative data also indicated that the most 
frequently negative aspect affected the teaching-learning 
process reported by students was noisy environment. The 
most frequent suggestion for improving the teaching-
learning process reported by students was improving the 
teaching-learning environment by decreasing noise. 
Different studies focused on the importance of teaching 
environment to motivate students to learn by decreasing 
background noise, and visual distractions, controlling 
room temperature, and providing comfort seating [16,17]. 
However, in this study, most of students were bridges and 
coming to the classroom very tired, this could be the 
reason for being very sensitive for noise and distraction. 

Table 2. Means and Standard Deviations of Questions Related to Instructors 
Questions related to the instructor-Part Two Mean SD F P-value 

1. Instructor is well prepared, organized, and uses class time effectively. 4.13 1.04   
2. Instructor expresses ideas clearly. 4.12 1.06   

3. Instructor answers students' questions. 4.11 1.09   
4. Instructor uses teaching methods that help to understand and to apply knowledge to the practice of nursing. 4.11 1.04   

5. Instructor stimulates attention to the topic. 4.10 1.05   
6. Instructor provides feedback on student academic performance. 4.08 1.05   

7. Instructor is enthusiastic and has confidence about the topic being discussed. 4.06 1.11   
8. Instructor treats students with respect and justice. 4.03 1.12   

9. Instructor seems concerned about students' learning. 4.03 1.03   
10. Instructor encourages students to ask questions and participate in the class. 3.98 1.16   

11. Instructor successfully uses online learning system to promote learning. 3.95 1.18   
12. Instructor is available for consultation at office hours. 3.93 1.19   
13. Instructor makes difficult materials understandable. 3.74 1.23   

All questions 4.03 0.9 1 28.4 0.000** 

3.3. Comparison of Qualitative and 
Quantitative Data 

The qualitative data demonstrated that the most 
frequently positive aspects which enhanced the teaching-
learning process reported by students were the use of 
online materials (including audiovisual materials and 

assignments) and class participation. These results support 
the quantitative data shown in (Table 3) and confirmed 
previously in the first question in Table 1. The most 
frequently negative aspects that affected the teaching-
learning process reported by students were a noisy 
environment and interruptions from students that support 
the quantitative data shown in (Table 3). 
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Table 3. Aspects That Positively and Negatively Affected the Teaching-Learning Process 
 

Teaching aids Frequency % 
Online materials (including audiovisual materials and   assignments). 117 95.9 

Class participation, white board and others. 13 10.7 
Negative Aspects (n=79 responses)* 

Teaching aids Frequency % 
Noisy environment. 19 24.1 

Interruptions from students. 15 19 
Late theoretical classes after exhausting clinical training. 7 8.9 

*Some students mentioned more than one aspect 

4. Conclusion 
Students strongly agreed that course’ content delivered 

using a variety of teaching methods and aids have 
facilitated the learning process. A noisy environment and 
students' interruptions were issues that impeded 
understanding of course content. Therefore, Instructors 
should carefully consider the aspects that positively or 
negatively affect teaching/learning process. This study 
also concluded that actively identifying appropriate 
classroom participation would improve the teaching-
learning environment. 
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