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ABSTRACT 
 
The purpose of this paper was to discover writing apprehension experiences of Jordanian PhD students at 
Universiti Utara Malaysia. This study adopted a qualitative case study approach. The sampling of participant 
was done through purposive sampling in order to select information rich cases. The sampling strategy was 
homogeneous sampling to find the characteristics of the sub-group of the whole population. Data collection was 
done through interviewing Jordanian PhD students. Twenty one students were interviewed to get their 
perspectives on the writing apprehension phenomenon. The main objective was investigated: the effects of 
writing apprehension. In terms of the effects of writing apprehension, three main themes were found such as 
personal effect, social effect, and academic effect. The study concluded that writing apprehension is a prevalent 
phenomenon among the participants. All the participants expressed experiencing writing apprehension ranging 
from low, moderate or high level. 
 
Keywords: Writing apprehension; effects of EFL writing apprehension; Jordanian postgraduate students. 
 

1. INTRODUCTION 
 
Several researchers including [1] provide a 
description of writing apprehension as a term that is 
highly complex. According to [1], writing 
apprehension has been a critical problem for both 
native and non-native writer's language learning. In 
addition, [writing apprehension is a problem because 
it has consequences for students’ learning experience, 
and for the decisions they make about engaging in 
productive, fulfilling writing projects [2]. 
 

Writing apprehension is associated to many kinds of 
experiences. First, it refers to a behavior of resistance 
by an individual writer in a situation when he/she 
cannot begin to write or is being interrupted in the 
writing process owing largely to writing avoidances. 
Second, it is used to describe a writer who negatively 
judges a particular writing project’s value or any 
writing project’s value; in other words, the avoidance 
is stemming from the writer’s negative attitude. It is 
also used to refer to a general anxiety and agitation 
during the writing process in cases whereby the writer 
is blocked [2]. 
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The level of writing apprehension in an individual 
may stem from intense anxiety. However, writing 
apprehension may be attributable to a writer’s 
negative self-talk as opposed to his writing abilities 
[3]. On the other hand, anxiety of L1 writing has been 
studied as early as the 1970s [4]. L1 and L2 student 
writers both experience challenges when completing 
writing tasks as this is a common psychological 
phenomenon that has been accepted in literature under 
different terminologies like writing apprehension, 
writing block, writing anxiety and fear of writing; the 
most common of which is writing apprehension and 
writing anxiety. They added that the writers generally 
experience discomfort and work painstakingly at their 
writing activity [5].  
 

2. THE EFFECTS OF WRITING 
APPREHENSION 

 
The impact of writing apprehension is not originating 
from the individual and can be categorized into four 
types: Academic, cognitive, social and personal. 
Majority of studies have looked into the link between 
writing apprehension and foreign language 
performance such as [6]. Evidence points to the fact 
that apprehensive writers feel the need to account for 
the negative effects of anxiety through an increased 
effort through learning. Based on a series of 
experiments that examined the impacts of language 
anxiety on cognitive processing, some research found 
the impacts to be highly pervasive. In the learning 
process, anxiety can block the person’s ability to 
process new information in the target language and if 
the new words fail to be encoded in the memory, they 
cannot be processed or used.  
 
Along the same line of study, majority of studies such 
as [1] investigated the factors causing the increase of 
writing apprehension levels among student writers. 
Some of the studies attributed the increase of 
apprehension to any of the following: the history of 
classroom writing instruction, particularly and 
traditional classroom instruction which emphasizes 
the student’s final written product over the act of 
composing.  
 
The considerable amount of literature has also been 
hailed by [7] who point out that researchers have 
investigated various variables of writing apprehension 
in the educational environment. Among these 
researches, a study has explored the relationship 
between of writing apprehension and choice of 
occupation [8]. In addition, a study has also stressed 
on self-concept and oral communication apprehension 
[9], while other studies concentrate on the relationship 
between writing apprehension and learning styles 
such as [10].  

Through the past literature [1] discovers that writing 
apprehension has a strong link with factors such as: 
Writing performance, self-esteem, self-efficacy, 
individual experience, attitude and motivation, 
occupations decisions and self-competence. The 
following section will deal with these factors 
beginning with writing performance.  
 

2.1 Writing Performance 
 

The effect of writing apprehension on writing 
performance can be a predictor of the quality of the 
writing. The role that writing apprehension plays in 
low writing achievement and performance are widely 
acknowledged by students, teachers and researchers 
[2]. The definition of language proficiency is “a 
person’s general level of ability in the target language, 
class performance is a person’s achievement in the 
class” [4, p.90]. The researcher considers two core 
assumptions which are linked to performance and 
proficiency. The initial assumption is that writing 
apprehension is negatively related to writing 
performance which may hinder learner’s English 
learning in the classroom while the other assumption 
is that writing apprehension is negatively linked to 
proficiency which stem out from the learners’ minds. 
According to [11], writing apprehension clearly 
impacts writing performance. Majority of researchers 
have looked into the relation between writing 
apprehension and writing performance.  
 

2.2 Individual’s Experience 
 

A study done by [11] showed that individual 
experience of writing anxiety presents a self-concept 
and a notable lack of self-confidence. Furthermore, 
[11, p.38] expounds on the negative experience in the 
classroom by stating that “these students report poor 
success in prior experiences with school related 
writing and many incidents of negative teacher 
responses to prior attempts at writing”. In other 
words, Reeves states that students are often 
apprehensive when writing personal narratives as they 
have to provide an expression of their personal 
feelings, beliefs, and experiences. On the contrary, 
students may feel less apprehensive when writing 
argumentative essays as it is not required for them to 
include their personal feelings and the use of first 
person point of view is unnecessary. Those 
experiencing high apprehensiveness may show it 
through their behaviors and attitudes which would 
eventually be reflected in their writings [11]. Students 
tend to select professions that they think has less 
writing requirement or sometimes none at all. While 
still in school, these individuals try to avoid writing 
courses and overlook majors that calls for extensive 
writing as they lack writing practice outside of the 
classroom.  
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Individuals generally suffer from writing anxiety 
particularly when they receive lower scores on the 
verbal test ability, reading comprehension and tests of 
writing ability used for college placement [11]. It is 
however unclear whether the anxiety is the reason for 
the lower scores or the lack of knowledge and skills is 
the reason for both anxiety and the scores. 
Nevertheless, it is clear that the students having 
writing anxiety do not necessarily lack in motivation. 
Other types of behaviors are also found to be linked to 
the writing outcome. The students seem to have more 
difficulties in searching for ideas they can write about. 
Their writings are shorter; their ideas are simple and 
less developed compared to those having no writing 
anxiety. Furthermore, they display more difficulties in 
areas of usage and mechanics and varied sentence 
structures [11]. 
 

2.3 Self-esteem 
 
Self-esteem is considered to be an individual’s 
judgment of his worth during interactions with other 
individuals [9]. Self-esteem becomes a target when 
learners are confident in their native language but lack 
proficiency in the target language. It has been shown 
that students with high self-esteem can manage their 
anxiety better compared to those with low self-esteem 
and therefore, are capable of presenting higher 
performance [9]. A similar study was carried out by 
[12] involving 182 third year students in English 
Department at Mansoura Universiti, Egypt. The 
results presented a significant link between writing 
apprehension and self-esteem. In other words, high 
apprehensive writing individuals may also suffer from 
low self-esteem. Unexpectedly, the link was not 
strong enough to present a negative relationship 
between writing apprehension and writing quality. 
However, evidence points to the fact that students 
having low writing apprehension produce better 
writing compositions in virtue of quality as compared 
to their counterparts; those having high writing 
apprehension. Students possessing self-esteem but 
low writing apprehension also scored lower in their 
writing task judged by quantity. Nevertheless, both 
writing apprehension and self-esteem did not impact 
writing quantity task. 
 

2.4 Self-efficacy 
 
Self-efficacy is one of the top motivating constructs 
that has been often over looked in the study of writing 
apprehension [13]. Self-efficacy is believed to be a 
psychological personality characteristic that is 
considered as an individual’s self-belief of his/her 
ability to achieve a goal [14]. Based on [15, p.216] 
study “Self-efficacy as a form of self-evaluation 
influences decisions about what behaviors to 

undertake, the amount of effort and persistence put 
forth when faced with obstacles and finally, the 
mastery of the behavior. The outcomes people 
anticipate depend largely on their judgments of how 
well they will be able to perform in given situations”. 
 
Along similar lines, a study was carried out by [15] 
involving 127 fresh journalism students at 
Midwestern Universiti who attended their first college 
journalism writing class during the 16th week. The 
results of the study showed that instructors sat a 
platform where it was made clear that self-efficacy 
issues as well as pedagogical approaches’ 
implementation should be called for to facilitate the 
students’ confidence building and understanding of 
the role of writing skills in their education and 
professional development. Eight factors were believed 
to impact writing apprehension which are: General 
affects, Blank Page Paralysis, Mechanical Skills 
Competence, Evaluation Apprehension, Career and 
Essential Skills, Task Avoidance, Audience Salience 
and Facts vs. Ideas. 
 
One of the pioneer researchers who investigated self-
efficacy investigated the link between writing anxiety 
and self-efficacy since 1990s is [16]. The researcher 
and his colleagues carried out studies involving 
students and adults of different ages and 
developmental stages. The research consistently 
showed that “although writing apprehension typically 
correlates with writing performance, when self-
efficacy beliefs are controlled; the influence of 
apprehension is nullified” [17, p.144]. In other words, 
these results show that writing apprehension is 
partially caused by low self-efficacy, and “if self-
efficacy beliefs are a cause of variables such as 
writing apprehension, interventions designed to 
improve writing by decreasing anxiety may be useful 
to the degree that they increase students’ confidence 
in their writing ability”. 
 

2.5 Attitude and Motivation towards Writing 
 
Students’ feelings regarding writing tasks generally 
impact the learning that they may or may not undergo 
[11]. But simultaneously, teachers claim that students 
possessing positive attitudes towards writing 
generally display a good level of writing. 
Contrastingly, students having negative attitudes 
towards writing turn out to be good writers. 
Consequently, the common scenario is that teachers 
blame their students’ poor performance on their poor 
attitude toward writing. According to [11], teachers 
can be categorized into two types: those who accept 
students who perform poorly but do nothing to 
improve their skills and those who encourage students 
to improve their writing skills believing that positive 
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feedback and positive writing experience may lead to 
the student’s writing development.  
 

2.6 Academic and Occupational Decisions 
 
Researchers like [17,18] relate writing apprehension 
with academic and occupational decisions. Similarly, 
[19] looks into the highly apprehensive individuals 
who opt to choose occupations and academic majors 
that do not need much writing. Contrastingly, low 
apprehensive individuals prefer jobs and academic 
majors involving a high amount of writing.  
 
This is further evidenced by a study carried out by 
[18] involving ninety-five undergraduate students. 
The result showed that individuals with high writing 
apprehensiveness looked for professions having low 
writing requirements rather than those with high 
writing demands. In other words, the choices of 
profession of individuals having high writing 
apprehensiveness are characterized by low perceived 
communication requirements as compared to the 
choices by the individuals with low writing 
apprehensiveness. A similar study was carried out by 
[18] regarding the academic decisions as a function of 
writing apprehension and displayed a significant 
relation between apprehension level and writing 
requirements on the basis of perceived desirability of 
different majors. Moreover, decisions taken regarding 
majors show the inclination of apprehensive students 
to opt for majors that are perceived to have less 
writing required as compared to those chosen by non-
apprehensive ones [18]. It is obvious that people seem 
to opt for an academic major that is desirable to their 
general opinion about writing.  
 

3. RESEARCH QUESTION AND 
OBJECTIVE 

 
The main purpose of this study was to understand the 
writing apprehension phenomenon from the Jordanian 
PhD students’ perspectives. This study would be done 
with the following objective: What are the effects of 
writing apprehension among the Jordanian PhD 
students when writing their PhD thesis in Universiti 
Utara Malaysia? 
 

4. SIGNIFICANCE OF THE STUDY 
 

This study is significant because most of the research 
have investigated writing apprehension through 
quantitative methodology using [8] questionnaire. 
However, this study is a qualitative study on writing 
apprehension. Second, most studies have been done 
through undergraduate students’ perspective while 
this study is focused on PhD students’ perspective. 

Third, this study is focused on writing apprehension 
through students’ perspectives while most studies 
have studied writing apprehension through teachers’ 
perspective. Fourth, Limited number of studies have 
been done on EFL/ESL contexts especially on Arab 
context such as Jordanian because most of the studies 
have been done on native language. Fifth, very limited 
numbers of studies have been done on Jordanian PhD 
students who are studying abroad. Finally, this study 
is focused on all programs at Universiti Utara 
Malaysia such as Information Communication 
Technology (ICT), Information Technology (IT), 
Psychology, Accounting, Human Resource 
Management, Tourism and Hospitalities and Applied 
Linguistics program while other studies have studied 
writing apprehension on English program only. 

 

5. RESEARCH METHODOLOGY 

 

5.1 Research Design 

 

To explore the students’ beliefs and thoughts about 
writing apprehension. This study employs qualitative 
case study research design. The researchers used 
semi-structured interviews (See Appendix A). A 
qualitative case study is defined by [20, p.27] as “an 
intensive, holistic description and analysis of a single 
instance, phenomenon or social unit”. In this study, an 
intensive and holistic description of WA phenomenon 
from Jordanian PhD students’ perspectives was given. 

 

5.2 Participants  

 

The participants in this study consisted of 21 male 
Jordanian PhD students in UUM. There was no 
female Ph.D. students studying in UUM before the 
first semester, 2011-2012 when the researchers started 
to conduct this study. The participants were PhD 
students at one of the three colleges in UUM: College 
of Arts and Sciences (CAS), College of Business 
(COB) and College of Law, Governance and 
International Studies (COLGIS). The type of 
sampling used for this study was purposive sampling 
in order to select information rich cases which refers 
to “those cases from which one can learn a great deal 
about issues of central importance to the purpose of 
the research” [21, p. 169]. In this study, the Jordanian 
PhD students in UUM were interviewed to get their 
perspectives on writing apprehension. The sampling 
strategy employed for this study was homogeneous 
sampling which means that “the researcher 
purposefully samples individuals or sites based on 
membership in a subgroup that has defining 
characteristics” [22, p.208]. 
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5.3 Trustworthiness of the Study 
 

The entire procedure of data collection and analysis in 
a qualitative research call for the researcher’s making 
sure that the study’s findings are as accurate as 
possible. A range of strategies were used to strengthen 
the validity and reliability of this study. Firstly, the 
researchers tried to design the interview schedule to 
meet the research objectives and questions. Secondly, 
careful attention was devoted to building up rapport 
and a comfortable atmosphere. This situation 
encourages participants to answer truthfully and to 
raise issues that were important to them. Overall, the 
researchers believe that all the interviewees felt 
comfortable enough to talk and disclose their writing 
experiences. Hence, the researchers of the present 
study established the trustworthiness of the present 
study through three methods including member-
checking, peer-review and audit trial.  
 

5.3.1 Member checking  
 

Member checking is defined as “a process in which 
the researcher asks one or more participants in the 
study to check the accuracy of the account” [22, 
p.267]. This process calls for taking the findings back 
to the participants and requesting for their 
verification. Along with testing the findings’ accuracy 
and validity, this process also evidences their 
credibility and reliability. Member checking as the 
most important method to establish the credibility of 
findings although it has its controversies [23]; for 
instance, the researcher may have done everything to 
fulfill his role as a main instrument but bias influence 
upon the data could still occur [24]. Additionally, 
error in data collection may arise owing to the 
researcher’s lack of understanding or 
misunderstanding of the real situation and hence, to 
decrease this possibility, the researchers of the present 
study approached the participants to review the data 
gathered. Member checking was carried out in the 
research in three phases. First, the transcript was 
validated, then the researcher’s understanding and 
interpretation were verified and finally, varying 
categories and themes formed were verified. The 
researchers allowed the participants to check and go 
over the findings to verify their completeness and 
realism, to check the accuracy of the themes and to 
check the fairness of the representation of 
interpretations. The participants were in agreement 
with the categories.  
 

5.3.2 Peer-review 
 

In the context of the present study, peer review was 
conducted in two stages–formal discussions with an 
associate professor of Applied Linguistics at 
Universiti Utara Malaysia, Malaysia followed by 

informal discussions with fellow students of the same 
status. The first phase involved the researcher’s 
discussion with an associate professor of Applied 
Linguistics at Universiti Utara Malaysia throughout 
the study with a special focus on the data analysis 
process with the aim to obtain a clear view of the 
analysis process and the formation of the categories. 
At the same time, trustworthiness was established 
through contacting with an associate professor of 
Applied Linguistics at Universiti Utara Malaysia to 
evaluate the interview questions. The obtained 
feedback was used to make further improvements to 
the interview questions. Trustworthiness was further 
reinforced by the researcher’s ongoing and direct 
involvement with the students with the supervisor of 
the study, Dr. Noor Hashima Bt. Abd Aziz acting as 
the auditor.  
 
The second phase involved informal discussions with 
fellow students particularly those dealing with the 
qualitative approach. The researchers had discussions 
with two PhD students in Applied Linguistics 
program at Universiti Utara Malaysia. Both of them 
did their PhD VIVA in 2013. This phase aimed to 
seek the opinion of the students and their participation 
in reviewing the tentative categories and themes 
developed by the researchers to ensure that they were 
more acceptable following critical evaluations. This 
step opens the opportunity for question and answer 
and discussions relating to the study. For instance, 
following the presentation of the themes, discussions 
were ensued between the supervisor and the 
researcher’s fellow students regarding the formation 
of themes and the researchers provided explanations 
as to the context or phenomenon that occurred in light 
of the interview data.  
 
5.3.3 Audit trail 
 
Audit trail is also known as data auditing process 
which assists in searching and keeping abreast of 
events that takes place in the field. The final phase 
involved the transparent description of the research 
steps from the initial step, to the development and 
report of findings. These refer to records drawn 
throughout the investigation [23]. The researchers of 
this study described thoroughly the research that is 
how he collected the data, how he categorized the 
data, and how he made the decisions. This action 
provided the researchers a chance to keep abreast of 
his thinking, prediction, and formulation of intuitive 
ideas from the onset [25]. In the context of the present 
research, this phase was carried out through many 
ways including; jotting down daily activities of the 
process from data collection until the findings and 
providing descriptions of the collection of data, its 
categorization and how decision was made. This 
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phase provides the chance to reach valid and reliable 
findings and indirectly improves data validity. 
 

5.4 Data Collection  
 
The researchers used semi-structured interview to 
collect the data. The researchers stopped interviewing 
the participants at the 21 participant although data 
saturation had been reached at the nineteenth 
participant. This was done to make sure that the data 
had reached the point of saturation and that no more 
new information could be obtained from the 
participants. In this study, the length of interviews 
varies from twenty minutes to forty minutes [25]. The 
difference in the lengths of the interviews was due to 
the differences in the students’ speech flow and the 
number of events they had experienced. The 
researchers interviewed Jordanian PhD students in a 
room in the library to make sure that the environment 
was suitable for recording data. All the interviews 
were conducted one time with each interviewer. In the 
beginning of the interview, the researchers did some 
introductory explanation about the research, a word of 
thanks to the interviewee for agreeing to be 
interviewed, and then the researchers obtained 
permission to tape-record the interview. All the 
students’ interviews were tape-recorded. The 
researchers checked the recorder before conducting 
the interview to make sure it worked. The interviewer 
managed to make the participants open and relaxed 
about tape recording. The researchers showed that the 
answers given were interesting, straightforward, and 
helpful by using eye contact, nods, and other 
reinforcements. All the semi-structured interviews 
were asked in English language because all of the 
students were able to understand the language well. 
Besides, this step was adopted to avoid any 
misrepresentation while translating the interview 
responses. However, none of the participants asked 
the researchers to translate the interview questions. 
The participants were allowed to choose the language 
they preferred to answer the interview questions. At 
the end of each session, the researchers thanked the 
participants for their time.  
 

5.5 Data Analysis 
 
The researchers used hand analysis strategy and basic 
computer program (office word process) to analyze 
the students’ response. The strategies seemed to work 
out well. According to [25], the hand analysis strategy 
of qualitative data means that data is read, marked by 
hand and divided into parts. In this study, the hand 
analysis strategy was utilized because it involved only 
a small database which could easily be analyzed. 
Altogether, the interviews were conducted with 21 
Jordanian PhD students. Before the data was 

analyzed, the researchers transcribed all the 
interviews. The process of transcribing allows the 
researchers to become acquainted with the data. The 
researchers followed a few steps in the hand analysis 
strategy when doing the verbatim transcription of the 
interview. Firstly, the researchers listened to each tape 
once by referring to the interview guide questions. 
Next, while listening attentively to each tape, the 
researchers wrote on pieces of paper the exact words 
used by the participants in expressing their views. 
Rewinding of the tapes had to be done many times to 
get the exact words. Lastly, the researchers had to 
rewind each tape again to check the hand-written 
analysis.  
 
When the researchers satisfied with the verbatim 
transcriptions, the researcher transferred the written 
record by typing them on a computer using the Word 
Processor and printed them. The researchers used the 
meaning of analysis context as the unit of analysis for 
coding and also looked for description. This means 
that the data was not coded sentence by sentence or 
paragraph by paragraph, but coded for meaning. The 
researchers have discovered the themes based on the 
meaning of data. The themes which were emerged 
from the study are: Personal effects, social effects and 
academic effects.  
 
For the thematic analysis, the researchers followed 
[26] step-by-step guidelines. These guidelines are (1) 
Familiarizing yourself with your data, (2) Generating 
initial codes, (3) The researchers read throughout each 
transcript to immerse in the data, (4) Reviewing 
themes, (5) Defining and naming themes that has 
emerged from the study and (6) Producing the report. 
 

6. RESULTS AND DISCUSSION 
 
The main research question for this study: what are 
the effects of writing apprehension from the Jordanian 
PhD students’ perspectives? In this study, effects of 
writing apprehension means that the influence of 
writing apprehension from the Jordanian PhD 
students’ perspectives. Three types of effects emerged 
from the students’ responses which are personal 
effects, social effects and academic effects.  
 
Table 1 displays the effects of writing apprehension 
use: three main themes and their sub-themes which 
are: Personal effects including anxiety, health 
problems and depression which means that Jordanian 
PhD students faced some problematic issues when 
they have started their PhD thesis. In addition, such 
problems in writing affect them personally. The 
second main theme is social effects which includes 
isolation. Those problems that Jordanian PhD students 
faced when they are writing their PhD thesis affect 
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their life, for example, some of them preferred to be in 
an isolation time which at the end affects the society. 
The last main theme is academic effects which 
included low academic performance. It means that 
apprehension of writing in English affect Jordanian 
PhD performance. Table 1 also displays the 
occurrence of each sub-theme which shows how 
many times the sub-themes were mentioned by the 
participants. 
 

Table 1. Effects of writing apprehension 
 

Themes Sub-theme Occurrence 
Personal effects Anxiety 13 

Health problems  13 
Depression 12 

Social effects Isolation 8 
Academic effects Low academic 

performance 
5 

 

6.1 Personal Effects  
 
Table 1 displays the effect of writing apprehension 
from the Jordanian PhD students’ perspective. Three 
main themes which are: Personal effects, social 
effects and academic effects. The participants in this 
study mentioned the personal effects 19 times out of 
21. The rest of the participants have not shown their 
personal effects. At the same time, they have declared 
other effects such as social or academic effects when 
they are writing in English. Personal effects have 
three sub-themes: Anxiety, health problems such as 
headache, high pressure, low back pain, sleeping 
disorder and lose weight or gain extra weight and 
depression.  
 
The personal effects of writing apprehension are 
explained through the feeling of anxiety when writing. 
Anxiety mentioned 13 times by the participants. The 
rest of the participants have declared their positive 
anxiety. The participants stated that they experienced 
anxiety when writing their PhD proposals in English 
which may affect them personally; this might be 
because they believed that their mother tongue which 
is Arabic language was the reason for the anxiety. 
Participant 19 admitted: 
 

I always face anxiety because I am Arabian and 
my language is Arabic. Even, I was not satisfied 
of my writing. So, it is increased my anxiety.  

 
In addition, other participants such as participant 6 
commented that he experienced apprehension of 
writing when he made many grammatical mistakes in 
his writing. He said:  
 

I feel anxiety because I am not sure of what I 
have written in a case if I got many grammatical 
mistakes or if the reader can’t understand my 
work smoothly.  

 
Participant 3 declared that he cannot express his ideas 
clearly. He said: 
 

As you know the PhD, it’s necessary for the 
students to find a lot of resources in English. So, 
sometimes I feel anxiety when for example, I feel 
my writing is not reach to what I want to say. So, 
this thing affects me to feel on anxiety. 

 
Other situations of personal effect can be associated 
with participants who had nervous feeling and those 
destroyed objects around them because they 
sometimes could not express their ideas and could 
not write clearly. Participant 14 said:  
 

During my writing for the research proposal, I 
have experienced from different states of my 
mood. I become very moody, very aggressive and 
very angry. Sometimes, I destroy everything 
around me like the printer, laptop, even the 
stapler. 

 
Participant 17 explained his feeling when he was 
nervous because he could not express his ideas 
clearly. He said: 
 

I always feel angry because I cannot express my 
ideas clearly. So, it is increased my angry.  

 
The second sub-theme which emerged from this study 
is health problems. The participants declared that 
writing apprehension affected them personally 
through health problems such as headache, high blood 
pressure, low back pain, sleeping disorder and losing 
weight or gaining extra weight. Almost half of the 
participants (13 out of 21) commented that they 
experienced the problems when they were struggling 
to convey the meaning of their ideas or paraphrasing 
some paragraphs. The rest of the participants have not 
talked about their health problems as they don't feel of 
that when they are writing their PhD thesis. Other 
participants have shown their effects of writing 
apprehension with other themes. Participant 11 who 
was majoring in Applied Linguistics programme said: 
 

Sometimes, I feel headache when I want try to 
paraphrase the paragraph that I want to rephrase 
because sometime I feel that I can’t convey the 
meaning that I suppose to convey. So, I feel 
headache, sometimes disappointing of what I 
have written.  
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Participant 1 claimed that he always gets headache 
when he was writing for a long time. He said: 
 

Sometimes, I can’t continue my writing for long 
time because it makes me headache. 

 
Participant 5 experienced the same as other 
participants by claiming that he gets headache and 
fought with people around him. Moreover, he had 
sleeping disorder because he could not express his 
ideas clearly in writing. On the other hand, other 
participants such as participant 13 get high blood 
pressure. Participant 5 commented: 
 

Sometimes, I got headache or fighting with my 
housemate without any reasons. I have less 
sleeping; sometimes I wake up from sleeping to 
go to write some ideas. 

 
The third sub-theme which was emerged from this 
study is depression. Almost half of the participants 
(12 out of 21) get depression from writing because 
they thought that they had done their best in writing. 
Other participants did not feel of depression when 
they were writing their PhD thesis. They felt other 
effects of writing apprehension. They did not expect 
that they would get many comments from supervisors 
on their writing. For example: Participant 7 said: 
 

It is affect me as a depression because when I 
submit my work to my supervisor, I always get a 
lot of comment. When my supervisor ask me to 
change something of the proposal if there is 
something in the proposal wrong, I get 
depression because I did my best in writing.  

 
In line with this view, Participant 11 who was 
majoring in Applied Linguistics programme declared 
that he was frustrated when writing because he could 
not express his ideas clearly. He said: 
 

Many times I felt in frustration, anxiety and 
headache, especially, when I feel I can’t express 
whatever I want to write. So, I was thinking too 
much until I reach the ideas that I want to say. 

 
The personal effect reactions of writing apprehension 
for some participants are similar to other studies in 
writing apprehension [13]. This negative reaction, 
feelings and attitude would lower the participants’ 
performance. 
 

6.2 Social Effects 
 
The social effect is confined to the interaction 
between the Jordanian PhD students and their 
supervisors or the interaction between the students 

and the society. 8 participants out of 21 declared that 
writing apprehension affected them by avoiding 
people whom they did not like to interact with such as 
their friends or family. Other participants were 
showed other effects of writing apprehension such as 
personal effects and academic effects. Participant 3 
commented that he did not interact with people 
around him because he was struggling to write his 
PhD proposal. He said: 
 

I feel isolated. So, this really makes me do not 
want to see any other person or contact with the 
people for plenty of time. It changes my 
personally totally, I do cut all my relationship 
with my friends. I didn’t interact with the people 
in terms of friendship or the way that I use to in 
my country. I rarely talk with my family as well 
because I feel depressed and demotivated. 

 
Other participants such as participants 2, 5, 10, 14, 17 
and 19 said that when they became apprehensive, they 
would like to be alone and not talk with people around 
them including their families and friends. Participant 
5 said, “Sometimes, I sit in the room and feel don’t 
want to talk with anyone around me”. Participant 10 
remarked, “It is affected my relationship with my 
friends here. So, I become an isolation man”. In 
addition, participant 14 said, “My relation with my 
friends, I was very isolated from them. I was spent 
many hours alone and do not like to speak with 
people”. Participant 17 expressed his problem by 
saying, “It is affected my relationship with my friends. 
Sometimes, I turn off my phone because I do not want 
to show my angry for others”. Lastly, Participant 19 
said, “It is affected me negatively while I am always 
isolated from my friends”. 
 
On the other hand, Participant 2 claimed that he felt 
embarrassed from his friends or supervisor’s 
comments. He said: 
 

Sometimes, I feel embarrassing when I gather 
with my friends and start discuss about the 
research. So, I cannot ask many questions 
because they will think that I do not know how to 
write a thesis.  

 

6.3 Academic Effects 
 
The last effects which is presented in this study are 
academic effects which contribute to low academic 
performance. 5 participants out of 21 mentioned this 
issue. Other participants felt by other themes such as 
personal and social effects of writing apprehension. 
Some of the participants such as participant 21 who 
was majoring in Applied Linguistics programme 
commented that he became a slow person in writing 
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because he sometimes experienced apprehension 
which delayed him from achieving his goals. 
Participant 21 also claimed that he submitted his work 
late because he experienced anxiety and overstress 
about his writing. Participant 12 said: 
 

I was delaying my work because of the overstress. 
So, my supervisor got angry because I always 
late my work to submit it to her. That’s because I 
need to produce a paper with high quality.  

 
Participant 8 said, “When I feel apprehensive of 
writing, my achieving will be very slow. Moreover, 
Participant 18 commented that he was always late to 
submit his work to his supervisor. He expressed his 
problem by saying, “I always late to submit my work 
because I am not sure of what I have written”. 
 
In line with this view, some of the participants 
admitted that they were thinking of leaving their work 
and study during the first semester because they 
believed that they were unable to write in English. 
Although, they can write in English, but the quality of 
writing is not up to the level of a PhD. At the same 
time, they were not up to the expectations of their 
supervisors. Participant 6 commented: 
 

At the first semester, I was always thinking to 
leave my study here and go back to further my 
PhD in any Arabic speaking countries to write 
my PhD thesis in Arabic language because it is 
easier for me. 

 
To conclude, the findings of this study showed that 
writing apprehension affected the Jordanian PhD 
students in three ways which are personal effect, 
social effect and academic effect. Most of the studies 
claimed that writing apprehension is affected by 
different themes such as writing performance i.e. 
[27,28]. The second theme is self-esteem such as [11]. 
The third theme is self-efficacy such as [29,13,16]. 
The fourth theme is individual experience such as 
[10]. The fifth theme is attitude and motivation such 
as [6]. The sixth theme is occupation decisions such 
as [18]. The seventh theme is writing quality such as 
[30]. The last theme is self-competence such as [1].  
 

7. CONCLUSION  
 
The research question dealt with the effects of writing 
apprehension. Three types of effects emerged from 
the students’ answers: personal effects, social effects 
and academic effects. The first effect was personal 
effect which consists of three sub-themes: anxiety, 
health problems, and depression. The social effect 
was discovered to be related to the interaction 
between the Jordanian PhD students and their 

supervisors or the interaction between the students 
and the society. It has two sub-themes which were 
isolation and embarrassing. The last effects found in 
this study were academic effects which led to low 
academic performance. 
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APPENDIX A (STUDENTS' INTERVIEWS) 
 

INTERVIEW GUIDE (PARTICIPANTS) 
 
Between the Researchers and Students 
 

A. INTRODUCTION  
 
You have agreed to participate in this study to help 
me understand your experiences when writing in 
English especially in Universiti Utara Malaysia 
(UUM). This interview focuses on writing 
apprehension during writing your PhD thesis in 
English.  
 
You can answer the questions in English or Arabic. If 
you do not understand a question, you can ask me to 
clarify or translate it for you. Your co-operation in 
taking part in the session is highly appreciated. 
Confidentiality is assured. First of all, let me explain 
the meaning of writing apprehension. Writing 
apprehension means “the tendency to experience high 
levels of anxiety when required to write, resulting in 
the individual’s approach to avoid writing, which in 
turn affects the writer’s behavior, attitudes and writing 
performance”.  
 

B. PERSONAL INFORMATION  
 

1. How old are you? 
2. From where did you obtain your Bachelor & 

Master degree? 
3. Have you ever studied in one of the English 

speaking countries? 
4. What is your program in UUM? 
5. How many semesters are you in this program? 

6. Have you done your PhD proposal defense? If 
not yet, when? 

7. When do you expect to graduate? 
 

C. WRITING APPREHENSION IN 
ENGLISH 

 
8. Of the four language skills (reading, listening, 

speaking and writing), which one do you 
consider as the most difficult? Why?  

9. How do you find writing in English compared 
to writing in Arabic? When do you write in 
English? Probing: Assignments, sms, 
facebooketc. Why? 

10. What kind of physical changes occur when 
writing your PhD proposal in English?  

11. How do you feel when writing your PhD 
proposal in English? 

12. Do you experience writing apprehension in 
English in most situations?  

13. How do you rate your writing apprehension in 
English-low, average or high?  

14. What kind of English writing tasks make you 
feel apprehensive?  

15. Do you experience apprehension while writing 
your PhD proposal in English?  

16. Have you shared your experience of writing 
apprehension while writing your PhD proposal 
in English with anyone?  

17. What is the difference between writing a PhD 
thesis in English and other writing tasks?  

18. To what extent do you think apprehension in 
writing in English affect you personally? 

__________________________________________________________________________________________ 
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